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A multisensory approach to teaching and its implementation in the Georgian educational space

The present study examines the multisensory approach to teaching in the Georgian educational space. The
specific purpose of the study is to explore the perceptions, beliefs, and cognitive schemes of the school community
regarding the purpose and effectiveness of the sensory curriculum, as well as the practice and experience of using
the sensory curriculum. Additionally, the main goal of the research is to describe the constructs of multisensory
teaching and multisensory learning in the school community and the area of their use.

A qualitative research design was employed to collect data from a variety of stakeholders, including
representatives of the administration of two public schools, subject teachers, educators, and specialists (special
teachers, assistants, psychologists, and social therapists). Semi-structured interviews, focus groups, and secondary

data analysis were used for data collection.
Three key directions were identified based on data processing:

v Understanding of the essence of sensory curriculum and attitude towards it from the school
community.

v" Sensory curriculum implementation process at the classroom, teacher, and student level.

v" The purpose and idea of the sensory room and ways to use it.

The findings of the study suggest that there is a need to improve the understanding and implementation of the
multisensory approach to teaching in Georgia. The main challenge was the manifest nature of the multisensory
approach and ideological and terminological confusion with other concepts. The results of the study have

implications for the development of educational policy and practice in Georgia.
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