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Inclusive Education from the Perspective of Regional Universities

The study analyzes the attitudes of academic and administrative staff towards inclusive education in three
regional universities (Batumi Shota Rustaveli State University, Akaki Tsereteli State University, and Iakob
Gogebashvili Telavi State University). The research is a part of the grant project "Teachers for Inclusive
Education" (Grant No. FR-21-3869) funded by the Shota Rustaveli National Science Foundation of Georgia. The
research is conducted using a qualitative method, by means of a questionnaire based on the Index for Inclusion
(Booth, T., Ainscow, M. (2015)). The study focuses on three main spheres: the integration of inclusive culture,

the development of inclusive policies, and the implementation of inclusive practices.

The research includes an analysis of data obtained through deep interviews and focus groups with informants
from mentioned universities. The research participants included university administrators, representatives of the
teaching process and quality assurance management, deans of faculties, heads of the educational departments,

and academic staff.

The analysis of the research findings reveals that university representatives recognize the importance of inclusive
education and strive to implement inclusive practices within their institutions. However, the study also highlights
several challenges that hinder the full realization of inclusive education. These challenges include the lack of a
clear institutional vision and mission regarding inclusive education, insufficient support services for students with
disabilities, limited awareness and training opportunities for staff, and the need for enhanced collaboration among

different stakeholders.

Overall, the research provides valuable insights into the current state of inclusive education in regional
universities and identifies areas that require attention and improvement. The findings can inform future policy
development and guide universities in creating more inclusive and supportive learning environments for all

students.

Keywords: Inclusive culture, inclusive policy, inclusive practice
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A multisensory approach to teaching and its implementation in the Georgian educational space

The present study examines the multisensory approach to teaching in the Georgian educational space. The
specific purpose of the study is to explore the perceptions, beliefs, and cognitive schemes of the school community
regarding the purpose and effectiveness of the sensory curriculum, as well as the practice and experience of using
the sensory curriculum. Additionally, the main goal of the research is to describe the constructs of multisensory
teaching and multisensory learning in the school community and the area of their use.

A qualitative research design was employed to collect data from a variety of stakeholders, including
representatives of the administration of two public schools, subject teachers, educators, and specialists (special
teachers, assistants, psychologists, and social therapists). Semi-structured interviews, focus groups, and secondary

data analysis were used for data collection.
Three key directions were identified based on data processing:

v Understanding of the essence of sensory curriculum and attitude towards it from the school
community.

v" Sensory curriculum implementation process at the classroom, teacher, and student level.

v" The purpose and idea of the sensory room and ways to use it.

The findings of the study suggest that there is a need to improve the understanding and implementation of the
multisensory approach to teaching in Georgia. The main challenge was the manifest nature of the multisensory
approach and ideological and terminological confusion with other concepts. The results of the study have

implications for the development of educational policy and practice in Georgia.

Keywords: Sensory curriculum, multisensory approach, sensory room
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Needs assessment of the students with special educational needs at the level of inclusive education policy,
institutional management, and teaching-learning process

This research (commissioned by the Ministry of Education and Sciences of Georgia) evaluates challenges faced

by students with special educational needs in higher education.

The study evaluated the inclusive environment and specialized services for students with special educational
needs in 10 Georgian universities. It assessed physical infrastructure, academic and extracurricular programs, ICT,
digital spaces, libraries, career services, and other support systems. Attitudes towards inclusive education and
associated barriers were also analyzed.

Research results are as follows:

Inclusive education policy in Georgia: The existing laws in Georgia are non-discriminatory, but they do not fully
guarantee the right to inclusive education at the highest level of education.

University policy of inclusive education: In most universities, there is a lack of institutional regulatory
framework, clear priorities, and an inclusive organizational culture to effectively include students with disabilities
in higher education.

Institutional management, infrastructure: The management of inclusive processes and barrier removal in
educational institutions tend to be reactive rather than proactive. Infrastructure adaptation primarily focuses on
the needs of students with physical disabilities.

Learning and teaching: The main challenge in the education of students with special needs lies in the absence of
a systematic approach to inclusive education within educational institutions.

Attitudes: While stigmatization towards the research segment was not identified within the university
community, positive discrimination approaches, which alter requirements for students with special educational
needs, can inadvertently reinforce stigma and self-stigma.

Keywords: inclusive policy of higher education institutions, infrastructural barriers, learning-teaching barriers,
stigma/self-stigma
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Perception of inclusiveness among the students of Educational Sciences at Georgian universities

The given study is a part of the research project carried out within the research project “Teachers for Inclusive
Education” supported by Shota Rustaveli National Science Foundation of Georgia (NeFR-21-3869).

The given study analyzes the perception of the students of Educational Sciences about the inclusiveness of their
universities. Also, the attitudes of future teachers have been explored toward the idea and conception of inclusive
education; and whether they feel confident to teach pupils with special educational needs and disabilities (SEND).

A number of studies show that the quality of inclusive education in Georgia is low; and this is explained by the
limited professional capacity of teachers to work with pupils with SEND and their intolerance toward inclusive
education (obstsdg o bbggd.,2019; FobFsGomwo & xogsbodzowo, 2014).

Quantitative research methods have been used in the study; in particular, a self-administrated survey has been
carried out with the students of Educational Sciences at four Georgian universities: Ivane Jaavkhishvili Tbilisi
State University, Shota Rustaveli Batumi StateUniversity, Iakob Gogebashvili Telavi State University, and Akaki
Tsereteli State University. The questionnaire has been based on the Index for Inclusion developed by Tony Booth
and Mel Ainscow in 2011 - a guide to school development led by inclusive values (Booth & Ainscow, 2011).
The questionnaire, like the Index for inclusion, consists of three dimensions and six sub-dimensions: The
developed questionnaire went through the validation process - 761 students and 15 field experts participated in
the validation study. The research results found out the majority of future teachers feel uncertain whether they
have enough competence to work with pupils with SEND; they feel less prepared to work with pupils with
emotional and behavioral difficulties.

Keywords: Inclusive education, index for inclusion, perception of inclusion, students with special educational
needs and disability (SEND).
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Students with Special Education Needs in Georgian Higher Educational Institutions: The Assessment of the
Learning Environment

The goal of the study is to compare the educational environment between students with special educational needs
and those without. The study will also compare how these students differ in their satisfaction level of learning
and academic achievement. This work uses Georgia’s national data from Eurostudent 8 database. The research
instrument is the Eurostudent 8 standard self-reported questionnaire; the questionnaire was administered online
during the summer of 2021 within higher education institutions of Georgia. The study uses data from 3207
Bachelor’s students (1743 female, 1464 male); of these students, 863 noted they had special needs (long-term
health problems or impairments).

The data were analyzed using SPSS-23 statistical software.

The study illustrated several concerning trends within Georgian higher educational institutions. Specifically,
students with special educational needs experience significantly less motivation and helpful feedback from
lecturers compared to students without special educational needs. Higher education institutions support their
academic success and social integration less. There’s a marked difference between students with special
educational needs and those without, when it comes to satisfaction with educational programs and happiness
level; the students with special educational needs tend to be less satisfied and less happy.

The study also showed that compared with students without special educational needs students with special
educational needs, oftentimes feel more isolated both from other students, as well as lecturers and administration
at their higher institution.

It’s notable that generally Georgian higher educational institutions have little discrimination when it comes to
one's health conditions, though the number of such cases is significantly higher for students with special
educational needs, compared to those without.

The findings of the study provide an interesting platform for further research in the context of inclusive
education, as well as for the development of educational policy in higher educational institutions.

Keywords: Students with impairments, long-term health problems, Eurostudent, Learning environment,
discrimination.
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Role of Social Worker in Inclusive Education Support System

The Ministry of Education and Science of Georgia launched a reform of the Inclusive Education Support System
with the aim to enhance the effectiveness of and accessibility to existing support systems. This embeds the
widening of the catchment of pupils in need of service receipt and diversification of services. Specifically, the
Unit of Psycho-social Service of the Office of Resource Officers of Educational Institutions which provides
services to children with typical development will expand its services to this target group. Another objective of
the reform is to develop a service provision system under one administrative unit — The Office of Resource

Officers of Educational Institutions.

In line with the new vision, the modified system will refine the intersystem service coordination and reduce
access barriers. The article will reflect on the functioning of a new system which in addition to other changes
introduces the strengthening of the social work component, which is newly introduced to the education system.
Social workers are already involved in the service provision for pupils. They work on myriad problems that pupils
face and are not limited to service provision on an individual level for children with special educational needs,
and children with disabilities. Social Work service entails work on school integration, strengthening of social
cohesion, and social advocacy, however, there are various hindering factors for inclusion of all children in the
educational system. In line with the pace of new system development, enhancement of the knowledge base and
service delivery coordination is equally important. This will enable social workers to effectively deliver service
to children with special educational needs and children with disabilities in accordance with the adopted concept

of Social Work in the Education System and Professional Standards for Social Workers.

Keywords: inclusive education, new support system, social worker, psychosocial service.
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USAID Basic Education Program - Multi-Tier System of Support (MTSS)

Throughout the academic years 2022-2023 to 2024-2025, USAID Basic Education Program is implementing the
Multi-Tier System of Support (MTSS) in 15 public schools. MTSS framework consists of three tiers and aims to
provide universal support to all students (tier one) while offering targeted interventions for groups of students
facing learning, behavioral, or social-emotional challenges (tier two) and individualized support for those
students who have severe conditions and needs (tier three). Key components of MTSS include regular student
screenings, early interventions, and evidence-based, data-driven decisions. Throughout the academic years 2022-
2023 and 2023-2024, the project's primary objective is to implement the first tier. Building upon the lessons
learned in the initial year, the first-tier program is currently being elaborated for introduction in the pilot schools,
commencing in September 2023. This program encompasses seven key components: 1. Create Connections with
Children; 2. Engaging with Families; 3. Collaboration among Colleagues; 4. Universal Screening; 5. High-Quality
Instruction; 6. Student Assessment; 7. Classroom Management.

As part of the project, multiple interventions have been implemented: a) Training sessions have been conducted
for teachers and special educators in the pilot schools; b) An observation tool has been developed to allow program
partner specialists to observe classroom lessons and provide oral or written feedback to teachers; c) Diagnostic
assessments have been carried out in reading and math; d) Inclusive education resources have been created; e)
Screening tool was developed, enabling teachers to identify students’ academic, social, emotional, and behavioral
needs.

Teacher observation data shows, that The MTSS project yielded positive outcomes, with significant improvements
in teachers' practices. Utilizing formative assessment strategies, they gained valuable insights into students'
progress and tailor instruction accordingly. Moreover, they actively fostered a more positive classroom
environment, promoting inclusivity. To enhance engagement, teachers incorporated diverse instruments and
methods, making the learning process more interactive and stimulating. These efforts led to a more enriching
educational experience for all involved.

Keywords: MTSS, screening, tiered approach, inclusive education.
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Mariam Khvadagiani
Disability and Inclusion project coordinator & expert, World Vision Georgia
Supporting Deaf and hard of hearing Children transition to school

Access to quality education for persons with disabilities is a huge challenge that many countries face, including
Georgia. Inclusive education for deaf and hard-of-hearing children is a high priority all over the world.
Nowadays, a huge effort is being put to integrate sign language into the education process. Bilingual teaching is a
modern and ultimate tool for Deaf children-it means to harmonize and integrate sign language and Georgian
language within the teaching process.

The transition from kindergarten to school is overall a difficult process. Especially for children with special needs
who stay in a boarding school and start living in an unfamiliar environment. This is aggravated by the fact that
most deaf children do not know sign language and the Georgian language, which in turn affects communication,
cognitive processes, and the possession of general information. All listed above harm and makes challenging not
only the learning process but the transition and adaptation to the school.

In 2022 World Vision Georgia was able to implement various initiatives aimed at strengthening and empowering
people with disabilities in Georgia. Within the initiative, an innovative 5-day camp was organized to support the
education of deaf and hard-of-hearing children in Georgia. The project aimed to support a smooth transition from
home or kindergarten to school (boarding school) and to enhance school readiness in children. The participants
of the camp were 6 deaf and hard-of-hearing children who were registered at public resource schools for deaf
children in Kutaisi and Thilisi, their parents, siblings, teachers, sign language interpreters, and representatives of
the Association of Deaf in Georgia. The program based on innovative approaches and methodology was focused
on strengthening communication skills and sign language, bilingual teaching, literacy development, physical
wellbeing, parent and teacher empowerment, and supporting children’s transition to schools. The activities were
scheduled and had their routines, sign language was used as the main language, and the teaching process was in
a natural environment integrated with fun activities. In every activity, children, parents, siblings, teachers, and
sign language interpreters were involved.

The Results of 5 days Camp were that children, their parents, and siblings have learned some basic Sign language
gestures. Parents have accepted and valued the importance of sign language in the communication and education
of deaf and hard-of-hearing children. Positive communication between parents and teachers was enhanced and
they were cooperating each day better and better. Parents anxiety was reduced and their trust was increased.
Deaf and hard-of-hearing children were familiar with routines, some rules, school activities, sign language,
fingerspelling, etc.

After the transition to school teachers emphasized that children had less challenging behaviors than other first-
grade deaf students in previous years. Children were happy at school from the first day, while they recognized
teachers, classmates, and sign language interpreters. It was easier for teachers to introduce routines, rules, and
school activities. Parents were more involved and cooperative in the learning process.

The Camp experience has shown one more how important it is to support children’s communication and basic
language skills, to introduce them to some activities, routines, and rules from school life, to support parents, and

smooth the transition process.

Key words: Disability, deaf, hard of hearing, children, sign language, literacy, transition, parents.
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Giorgi Demetrashvili
Educational Enhancement Program Manager, “Caritas Georgia”

Promotion of inclusive and equitable quality education for all in Georgia

The overall goal of the project:
Children and youth in Georgia have a good start off chances in their life due to the realization of inclusive and equitable quality
education for all.

Objective 1: Enhance participation of pupils’ and parents’ representatives in targeted 8 schools and 2 kindergartens in Georgia.
Objective 2: Support educational staff and administration with training and individual case consultations.

Objective 3: Increase participation of children with disabilities in 2 targeted kindergartens and 8 targeted schools in Georgia.
Objective 4: Society has developed a positive attitude towards the inclusion of people with disabilities.

Main findings/ challenges:

There is very little parental involvement in the educational process, for example, parents aren’t represented in the School
Supervisory Board.; Also information about rights and responsibilities is not accessible to the parents of the children with special
educational needs.

Educational staff is not experienced enough to successfully manage interactive and effective educational processes; They need
support in the fields of classroom management and severely challenging behavior management. There is no effective
communication between educational staff and parents of the children with special educational needs.

Identified needs due to the novelty of the personal assistant service in the educational space:
retraining of specialists, full integration in the educational process, enhancing the role of personal assistants in the preparation and
implementation of the educational plan, and strengthening the role of personal assistants, improving service and financial system.

Difficulties due to the absence of a unified action system for the management of severe challenge behavior: Based on the research
conducted by Caritas Georgia (managing acute crisis situations related to student behavior at schools), managing severe challenge
behavior in the process of implementing inclusive education is one of the most important challenges, which may be the cause of
violation of student’s rights, receive a quality education, to be protected of violence and learn in a safe environment.

Keywords: Inclusive education, Special needs assistant, Severe challenging behavior management.
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Lia Kurtsikidze

Master of Psychology with a major in Child and Adolescent Psychological Assessment and Counseling,
Consultant of School-Lab project "Strengthening Schools Initiative",Training and Consulting Center (CTC)

Supporting Social and Emotional Competences at Basic Educational Level

"School Strengthen Initiative" is one of the School-Lab projects implemented from 2022 to 2024, with financial
support from the German foundation Bread for the World (BfdW). The project aims to foster the development
of social and emotional competencies among primary school students. With this core objective in mind, the
project aims to empower and support primary-level teachers in cultivating essential skills such as self-
awareness, and self-regulation, and fostering positive relationships among students. This is achieved through
the integration of these skills into the school curriculum.

As part of the project, an extensive review of international literature and national legal regulations was
conducted. Based on the desk research, a comprehensive framework for promoting social and emotional
competencies was developed. The framework is built on two main principles: (1) The promotion of students'
social and emotional competencies should be integrated into every subject they study at school; (2) The
development of student's social and emotional competencies should primarily be implemented at the universal
level, ensuring support for all students. To pilot the process of promoting students' social and emotional
competencies, two teachers were selected. They underwent a three-month period of continuous online and
face-to-face coaching to enhance their abilities. Pre- and post-evaluations were conducted to assess the project's
implementation process. The evaluation process involved various data collection methods, including lesson
observation, in-depth teacher interviews, student focus groups, and teacher reflections.

The project has yielded significant outcomes, including improvements in teachers' practices related to creating
a positive classroom climate and utilizing encouragement and positive feedback. Students themselves have
reported that their lessons have become more interactive since the implementation of the project, resulting in
better relationships with their peers.

Additionally, the project shed light on the factors impeding teachers' practice and hindering the incorporation
of effective methods, approaches, and strategies in the classroom to enhance students' social and emotional
skills. Notably, the lack of lesson planning practices and a limited collaborative culture at the school level were
identified as barriers that may hinder the support of students' social and emotional competencies within the
classroom.

Keywords: social and emotional skills, students support
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Shorena Sadzaglishvili, PhD, MSW, Professor, Ilia State University, School of Arts and Science, Master
and Doctoral Programs in Social Work

Ketevan Gigineishvili, MSW, PhDoctorate in Social Work, Invited Lecturer, School of Arts and Science,
Master and Doctoral Programs in Social Work

Social Work Practice with Disabled Persons

An important area of practice where social workers are involved is social work with people with
disabilities. Teaching practice in this field at the master's level is a challenge due to the non-systematic
methodological approaches used in the teaching process.

The purpose of this project was to introduce a module on social work with disabled people within the
master's program of social work. It was implemented as part of the international program "Development
of practice-based teaching in higher education institutions for the Inclusion of disabled people and social
reforms using the methodology of social pedagogy for social reforms in Armenia, Georgia, Kyrgyzstan,
and Norway" supported by the Eurasia Foundation. within the framework of (CPEA-LT-2017/10043).

For three years, practice teachers from four partner organizations, such as "The Association for People
in Need of Special Care" (APNSC), "Institute of Child Development - Place of Supportive Employment",
Center for Free Pedagogy, Therapy for the Socially Disadvantaged of Sighnaghi Region Kedeli
Community, were trained by a special program. The main methodology used to work with people with
disabilities is "social pedagogy", which uses the principles of the trial teaching method. Competencies for
teaching social work with disabled people were prepared in three areas: (1) knowledge and
understanding; (2) social pedagogy skills and methodological competencies and (3) personal and social
competencies. Each student assignment was written according to what competencies it served to
develop.

One of the results of the project is a practice teaching manual, which was created with the participation
of practice leaders, students, and beneficiaries. At the end of the project, an international conference was
held where students and beneficiaries presented joint projects. In addition, the course “Social Work with
People with Disabilities” was developed and introduced as an elective course in the master’s program of
socialwork.

Keywords: Teaching, social work practice, disabled persons, social pedagogy, trinal method.
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Adaptation and Norming of Mullen Scales of Early Learning

The present study aims to adapt and norm a child evaluation instrument in Georgia, as there is a noticeable
scarcity of normed assessment tools. While the field of child evaluation has seen significant advancements
globally, the lack of standardized and normed instruments in Georgia hinders accurate and reliable assessments
of child development and psychosocial well-being.

The primary objective of the present study is to adapt a child evaluation instrument - Mullen Scales of Early
Learning - to the Georgian context, taking into account cultural, linguistic, and developmental factors specific to
the country. The adaptation process involves linguistic translation, cultural adaptation, and pilot testing with a
diverse sample of children to ensure its appropriateness and relevance for the local population.

In addition to the adaptation, the study seeks to establish normative data for the adapted instrument through a
comprehensive and representative sample of children from different regions and demographic backgrounds in
Georgia.

The evaluation takes place in the kindergarten setting and comprises a standardized process of assessing children
from the age of 24 to 68 months in five different areas of development: Gross motor, fine motor, visual reception,
receptive language, and expressive language.

The availability of a normed instrument will enable professionals working with children to obtain accurate and
reliable data, facilitate early identification of developmental delays, and design targeted interventions to address

the unique needs of Georgian children.

Keywords: child evaluation, early learning, instrument adaptation, instrument norming
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Transition from Kindergarten to School - Views of Kindergarten Teachers

The given research is a part of the research project carried out by UNICEF. The aim of my research was to find
out how the transition process of SEN children takes place from nursery school to school and how the teachers
of nursery schools are ready /how they participate in this process. The research was carried out under the order
of the scientific committee of Education of the Georgian parliament and is financed by UNICEF.

qualitative research was used. Five teachers participated in Semi-structured interviews. The interviews were
carried out online via the Microsoft Teams platform. Recording interviews took place by respondents' agreement,
by protecting anonymity and all the norms of ethics.

The research comprised to reveal the attitude towards the transition process from nursery school to school from
the headmaster's side of nursery school and schools as well as from teachers and class tutors. Currently, the
research results dissemination process is taking place in various conferences and journals.

General results and findings are revealed:

o Teachers at nursery schools do not have a strategic plan/document which they are implementing and
its usage would simplify the transition process for SEN children.

o Concrete role and participation of teachers aren’t seen in the interview while the cooperation
processes between nursery school and school.

o In these processes teachers underline that their strong side is observation of children, assessment,
assistance, and cooperation with parents but in the activities, they consider inclusive education
implementation and not their active participation in the transition process.

o Lack of competencies of teachers is revealed during the transition process, that’s why it’s desirable to
additionally train them towards this direction.

Keywords: Transition, child, Nursery school teacher, school.
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Inclusive Education Courses - in the process of teaching forthcoming teachers at Samtskhe-Javakheti
State University

In Samtskhe-JavakhetI State University within the Erasmus+ project/ASPIRE, Access to Society for the Society
with Individual Requirements (ASPIRE),/accessing to Society for people with personal needs, that was carried
out in 2013-2015. According to the project goals, one of the Communication and Interaction Courses - Autism
was developed within the framework of various modules, which is one of the main and significant courses of the
curriculum in teacher training educational programs.

It is apparent to be one of the most popular courses offered to students in 2018, during the accreditation of the
integrated Bachelor-Master educational program (300 credits) program for elementary grade teacher training, the
up above-mentioned course became the main course of this program.

In 2018-2023, above mentioned course was passed by more than 200 future teachers. Within the scope of the
course, also during the hours in the area of the practical component, students were practicing in the 7th Public
school of Akhaltsikhe, where about 50 students with various limitations are attending. Within the course, the
student is introduced to the peculiarities of working with students with disorders in the field of communication
and interaction, and the specifics of working with students with autism. Collaboration with a special teacher, it
is creating a relevant learning environment for students with special educational needs of different abilities.
Furthermore, the Environment is based on the individual progress of the student and students are being better
integrated into the classrooms. Analyzed the perspectives of individual interpretation of the area of autism, its
impact on the family, and promotes understanding of the essence of autism, and also it is raising awareness of
parents. It is vital to mention that, the teaching is based on different cases, where there is active
summarization/analysis of the situation based on instances, that have been shown to students what autism is like
based on specific cases, and also gives students the opportunity to learn about the characteristics of autism, analyze
the challenges related to autism, and has been known to tackle this problem with main strategies.

It should be noted that currently employed school principals are being participated in a survey to gain their
knowledge about drug addiction, where school principals had to assess their knowledge about inclusive

education/working with students with autism. The students were highly evaluated.

Keywords: Inclusive Education, Communication and Interaction, Autism.
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Inclusive Vocational Education

The inclusive development of professional education has been ongoing for several years. During this time, a
number of important innovations were introduced in terms of access to vocational education for persons with
special educational needs and disabilities. Special quotas for admission to professional educational programs have
been created and a system of admission to programs tailored to them has been developed. In order to ensure the
individual needs of each disabled student, a 1000 GEL voucher has been allocated to cover different services.

However, until now, inclusive education in Georgian legislation and policy was mainly associated only with
acquired or inherent disabilities and did not take into account the adverse socio-emotional, economic or political
circumstances, which are often the basis of educational needs in relation to access to education and learning
outcomes.

From 2022, the Vocational Skills Agency has renewed the inclusive education policy development process, which,
in contrast to this narrow understanding of inclusive education, is based on a broad understanding of the concept
and aims to contribute to the formation of an educational environment adapted to the individual needs of students
in professional education.

Significant emphasis is placed on the importance of gender equality in vocational education.

Based on the identified needs, work is currently underway to implement the following services/programs:
e  orientation service for SEN/PWDs to enable them to make an informed professional choice;
¢ A new independent program of the Georgian language to eliminate the language barrier for ethnic
minorities;
e  Social scholarship to reduce socio-economic problems of vulnerable and disadvantaged groups to
enable them to sustainable participation in professional education.

In order to ensure the high quality of inclusive education, an important direction of the reform is the institutional
strengthening of professional educational institutions; more specifically, one hand, to expand the unit responsible
for the inclusive development in the professional educational institution, and on the other hand, continuous
professional development of staff involved in inclusive professional education.

Key words: Vocational education, supportive services, inclusive education specialist, transition, gender equality.
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Inclusive Environment in Schools — Teachers’ Visions from Regional schools

The key insights for the research project “Teachers for Inclusive Education” granted by Shota Rustaveli National
Science Foundation are the ways of improving the quality of inclusive education in Georgia. The aim of the
project is to investigate what the inclusive environment (inclusive culture, policy, practice) and teachers’ visions
in public schools look like and determine the ways of improving the quality of inclusive education.

Research Methodology — 19 teachers from three regions (Kakheti — Telavi, Imereti — Kutaisi, Adjara —
Batumi) participated in the above-mentioned research. Qualitative method has been used in the research.

Research Findings:

e A number of the subject teachers in Telavi and Batumi noted that they have a supportive environment
in their schools that can be considered as the result of the relationships between the parents and
colleagues and organizing other activities (visiting museums/cinemas, ILP group meetings, literacy
hours) for both teachers and students. Most of the teachers from Kutaisi consider they have no
supportive environment in schools.

e In all three regions most of the interviewed teachers think that creating an effective and inclusive
environment for students with special needs/disabilities is a priority for the schools.

e A great number of the respondents think that school policy supports the implementation of inclusive
education; Some teachers from Batumi complain about the challenges they face in the process of teaching
students with special needs/disabilities and focus on the lack of appropriate knowledge, resources and
time. Teachers from Telavi emphasize the need of retraining (specific and practical ones).

e  Most respondents state that they receive knowledge about inclusive education from the training courses,

not from the university.

e Most teachers think that the addition of the new courses which will teach future teachers how to create
resources will be very helpful. They also noted that it is essential to include topics related to inclusive

education and child development psychology in the courses like civic education and/or methodology.

Keywords: inclusive environment in schools, supporting students with SEND
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